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Part 1: summary
Reading difficulties are a well-known problem among linguists, but they go unnoticed by many individuals, particularly youngsters and multilingual who have acquired the second language through language acquisition. The issue of first language interference among second language learners is always present (Choi et al., 2016). This mother tongue influence may create reading difficulties in all three linguistic populations. However, the factors that can cause reading difficulties to varying depending on the context, including linguistic components such as phonological awareness. All of these factors may contribute to learning difficulties.
There is usually an experience with learning challenges among Chinese native speakers. For example, there is difficulty in comprehending Chinese words due to second language acquisition in English (Choi et al., 2016). For example, when learning a new language's vocabulary, there is often interference with the previously learned first language. Language comprehension is frequently an issue, particularly in children aged eight and nine, and these youngsters may have impaired lexical tone awareness. In terms of bilingualism, the first language Chinese readers are distinct from the English language. The two issues, reading difficulties and understanding difficulties, are unrelated to Chinese English bilingualism.
Reading difficulties are faced by both native English speakers and second language learners. First language poor English comprehenders experience weak vocabulary English knowledge (Choi et al., 2016). This is due to the absence of linguistic structures present in the first language and present in the second language, causing them to overgeneralize the rules of the first language in the second language. Borrowing from the first language and simplification of challenging structures in the second language and those in the native language that appears simpler may also be associated with reading difficulties.
Part II - informed reaction to the article
The challenges with a second language and first language reading comprehension differ among bilingual Chinese English children. This article demonstrates improvements in Chinese lexical tone awareness among low-income Chinese youngsters. This article has covered Chinese lexical tone awareness, English lexical stress sensitivity, English segmental phonological awareness, Chinese segmental phonological awareness, Nonverbal intelligence, and awareness of both Chinese and English language. These are the areas that should be prioritized, since they may aid in resolving the problem of reading comprehension difficulties among Chinese English speakers (Kormos, 2018). 
The difference between the two languages, Chinese and English, makes reading English difficult. According to contrastive analysis, the more significant the difference between the two languages, the target language, English, and the first language, Chinese, the greater the interlanguage. As a result of the more significant disparity between the two languages, difficulties in English comprehension reading arise; for example, in Chinese lexical tone awareness, English lexical stress sensitivity, English segmental phonological awareness, Chinese segmental phonological awareness, Nonverbal intelligence, and awareness of both Chinese and English vocabulary (Choi et al., 2019).
The locations that can produce double dissociation in Chinese English comprehension reading have been outlined in this article. There has been a hint of evidence in the areas mentioned and investigated of the existence of the double dissociation creating the difficulty in English comprehension reading (Choi et al., 2019). For example, second language and first language reading comprehension issues differ among bilingual Chinese English youngsters. This article demonstrates improvements in Chinese lexical lexical tone awareness among low-income Chinese youngsters. This is based on a comparison of the data obtained and the inferences drawn from the aforementioned results. However, there has to in reading comprehension problems among Chinese-English bilinguals and their relationship to tone awareness.
Part III – Implementing the program/concept in your classroom.
The instructor in a classroom should look for strategies to promote tone awareness. Because the children have trouble reading, the teacher should only teach one topic at a time. This will assist to decrease the regions of difference between the Chinese language and the English language, and it will also help the students understand the specific differences between the two languages. Knowing all of this will help the youngsters learn the language structures better, increasing tone awareness and decreasing the effect of double dissolution.
Finally, it is clear that second language and first language reading comprehension issues differ among bilingual Chinese English youngsters. This article demonstrates improvements in Chinese lexical tone awareness among low-income Chinese youngsters. Multilingualism has been identified as the most likely cause of the double dissociation in reading comprehension problems among Chinese-English bilinguals and their relationship to tone awareness. This is one of the minor consequences, along with first language interference and the loss of structures in the first language that is not present in the second language, language transfer, and interlanguage impacts.
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